Our History Curriculum: Progression of Knowledge and Vocabulary
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	Autumn
	Spring
	Summer

	Reception
	
	Peek into the Past
	Adventures through time

	Year 1/2
	How am I making history?
	How have toys changed? 
	How did we learn to fly? 

	Year 3/4
	How have children’s lives changed?

	What was important to ancient Egyptians?
	How did the achievements of the ancient Maya impact their society and beyond?

	Year 5/6
	Y5/6 (A): British history 4: Were the Vikings raiders, traders or something else?

	Y5/6 (A): British history 5: What was life like in Tudor England?
	Y5/6 (A): British history 6: What was the impact of World War 2 on the people of Britain?


	
	Autumn
	Spring
	Summer

	Reception
	
	Peek into the Past
	Adventures through time

	Year 1/2
	Y1/2 (B): What is history?
	Y1/2 (B): How was school different in the past?
	Y1/2 (B): What is a monarch?

	Year 3/4
	Y3/4 (A): British history 1: Would you prefer to have lived in the Stone, Bronze or Iron Age?
	Y3/4 (A): British history 2: Why did the Romans invade and settle in Britain? 
	Y3/4 (A): British history 3: What changed in Britain after the Anglo-Saxon invasion?

	Year 5/6
	Y5/6 (B): What can the census tell us about local areas?
	Y5/6 (B): What is the legacy of the ancient Greek civilisation?
	Y5/6 (B): Unheard histories: Who should go on the £10 banknote?
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Based on the aims of the National curriculum, the following five strands have been identified, which run throughout the History curriculum:
· Topic knowledge.
· Chronological awareness.
· Substantive (abstract) concepts.
· Disciplinary concepts.
· Historical enquiry.
The History curriculum has been planned with these strands running through each unit, ensuring balanced coverage of the different areas of History and both substantive and disciplinary knowledge:
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Progression of Skills & knowledge

Chronological awareness
	

	Year 1/2

	Skills
· Sequencing up to four artefacts on a timeline.
· Sequencing up to six photographs, focusing on the intervals between events.
· Sequencing up to six events on a timeline.
· Beginning to recognise how long each event lasted.
· Knowing where people/events studied fit into a chronological framework.
· Using common words and phrases for the passing of time (e.g. now, long ago, then, before, after)
	Knowledge
· To know that a timeline shows the order events in the past happened.
· To know that we start by looking at ‘now’ on a timeline then look back.
· To know that ‘the past’ is events that have already happened.
· To know that ‘the present’ is time happening now.
· To know that within living memory is 100 years.
· To know a decade is ten years
· To know that beyond living memory is more than 100 years ago.
· To know that events in history may last different amounts of time.

	Year 3/4

	Skills
· Sequencing events on a timeline, referring to times studied in KS1 to see where these fit in.
· Understanding that history is divided into periods of history e.g. ancient times, middle ages and modern.
· Using dates to work out the interval between periods of time and the duration of historical events or periods.
· Using BC/AD/Century.
· Sequencing eight to ten artefacts, historical pictures or events.
· Beginning to develop a chronologically secure knowledge of local, British and world history across the periods studied.
· Placing the time studied on a timeline
· Using dates and terms related to the unit and passing of time e.g. millennium, continuity and ancient.
· Noticing connections over a period of time.
· Making a simple individual timeline.
	Knowledge
· To know that history is divided into periods of history e.g. ancient times, middle ages and modern.
· To know that BC means 'before Christ' and is the term used to date the years before Jesus was born.
· To know that Anno Domini (AD) is Latin for 'in the Year of the Lord,' and is the term used to date the years after Jesus was born.
· To know that prehistory is the period of time before written methods and stretches until the Roman invasion in AD43.
· To know that prehistory is divided into the Paleolithic, Mesolithic, Neolithic, Bronze Age and Iron Age periods.
· To know that the Stone Age, Bronze Age and Iron Age periods are named after the materials that were commonly used to make tools.
· To know that we can use dates to work out the interval between periods of time and the duration of historical events or periods.
· To know that the Tudor period is the name of the period from 1485-1603 as this was when the Tudor family were the ruling family in England.
· To know that the Victorian period is the period 1833-1901 and roughly coincides with the years that Queen Victoria ruled.


	Year 5/6

	Skills
· Sequencing events on a timeline, comparing where it fits in with times studied in previous year groups.
· Putting dates in the correct century.
· Using the terms AD and BC in their work.
· Using relevant dates and relevant terms for the period and period labels e.g.Stone Age, Bronze Age, Iron Age
· Developing a chronologically secure understanding of British, local and world history across the periods studied.
· Placing the time, period of history and context on a timeline
· Relating current study on timeline to other periods of history studied.
· Comparing and making connections between different contexts in the past.
	Knowledge
· To understand the term “century” and how dating by centuries works. (e.g. the 1500s are known as the 16th century)
· To know relevant dates and relevant terms for the period and period labels e.g.Stone Age, Bronze Age, Iron Age, Romans, Anglo-Saxons, Vikings, Romans, Tudors, Greeks, Maya , and Victorians.
· To understand that historical periods have characteristics that distinguish them.
· To understand how to work out durations of periods and events.
· To understand how to represent a scale on a timeline.
· To understand how to create their own timeline selecting significant events.

	National curriculum - end of KS2
· Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study.
· Pupils should note connections, contrasts and trends over time and develop the appropriate use of historical terms.
· Pupils should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance.
· Pupils should construct informed responses that involve thoughtful selection and organisation of relevant historical information.
· Pupils should understand how our knowledge of the past is constructed from a range of sources.

















Disciplinary concepts
	

	Year 1/2

	Skills 
Change and continuity 
· Being aware that some things have changed and some have stayed the same in their own lives.
· Describing simple changes and ideas/objects that remain the same.
· Understanding that some things change while other items remain the same and some are new.
· Recognising some things which have changed/stayed the same as the past.
· Identifying simple reasons for changes.
 Cause and consequence 
· Asking questions about why people did things, why events happened and what happened as a result.
· Recognising why people did things, why events happened and what happened as a result.
 Similarities and differences 
· Beginning to look for similarities and differences over time in their own lives.
· Identifying similarities and difference between ways of life at different times.
· Finding out about people, events and beliefs in society.
· Making comparisons with their own lives
 Historical significance 
· Recalling special events in their own lives.
· Discussing who was important in a historical event.
 Sources of evidence 
· Using artefacts, photographs and visits to museums to ask and answer questions about the past.
· Making simple observations about a source or artefact.
· Using sources to show an understanding of historical concepts (see above).
· Identifying a primary source.
 Historical interpretations 
· Recognising different ways in which the past is represented (including eye-witness accounts).
· Comparing pictures or photographs of people or events in the past.
· Developing their own interpretations from artefacts, photographs and written sources.
	Knowledge 
Change and continuity 
· To know that people change as they grow older.
· To know that throughout someone’s lifetime, some things will change and some things will stay the same.
· To know that everyday objects have changed over time.
· To know that daily life has changed over time but that there are some similarities to life today.
 Cause and consequence 
· To know that everyday objects have changed as new materials have been invented.
· To know that changes may come about because of improvements in technology.
 Similarities and differences 
· To know that there are similarities and differences between their lives today and their lives in the past.
· To know some similarities and differences between the past and their own lives.
· To know that people celebrate special events in different ways.
· To know that people spend their holidays in different ways.
· To know that everyday objects have similarities and differences with those used for the same purpose in the past.
· To know that there are explanations for similarities and differences between children’s lives now and in the past.
 Historical significance 
· To know that some people and events are considered more ‘special’ or significant than others.
· To know that some events are more significant than others.
· To know the impact of a historical event on society.
· To know that ‘historically significant’ people are those who changed many people’s lives.
 Sources of evidence 
· To know that photographs can tell us about the past.
· To know that we can find out about the past by asking people who were there.
· To know that artefacts can tell us about the past.
· To know that we remember some (but not all) of the events that we have lived through.
 Sources of evidence 
· To know that we can find out about how places have changed by looking at maps.
· To know that historians use evidence from sources to find out more about the past.
 Historical interpretations 
· To know that the past can be represented in photographs.
· To know that the past is represented in different ways

	Year 3/4

	Skills
 Change and continuity 
· Identifying reasons for change and reasons for continuities.
· Identifying what the situation was like before the change occurred.
· Comparing different periods of history and identifying changes and continuity.
· Describing the changes and continuity between different periods of history.
· Identifying the links between different societies.
 Cause and consequence 
· Identifying the consequences of events and the actions of people.
· Identifying reasons for historical events, situations and changes.
 Similarities and differences 
· Identifying similarities and differences between periods of history.
· Explaining similarities and differences between daily lives of people in the past and today.
· Identifying similarities and differences between social, cultural, religious and ethnic diversity in Britain and the wider world.
 Historical significance 
· Recalling some important people and events.
· Identifying who is important in historical sources and accounts.
 Sources of evidence 
· Using a range of sources to find out about a period
· Using evidence to build up a picture of a past event.
· Observing the small details when using artefacts and pictures.
· Identifying sources which are influenced by the personal beliefs of the author.
 Historical interpretations 
· Identifying and giving reasons for different ways in which the past is represented.
· Identifying the differences between different sources and giving reasons for the ways in which the past is represented.
· Exploring different representations from the period e.g. archaeological evidence, museum evidence, cartoons and books.
· Evaluating the usefulness of different sources.
	Knowledge 
Change and continuity 
· To know that change can be brought about by advancements in transport and travel.
· To know that change can be brought about by advancements in materials.
· To know that change can be brought about by advancements in trade
 Cause and consequence 
· To know that the actions of people can be the cause of change (eg. Lord Shaftesbury).
· To know that advancements in science and technology can be the cause of change.
 Historical significance 
· To know that significant archaeological findings are those which change how we see the past.
· To know that ‘historically significant’ events are those which changed many people’s lives and had an impact for many years to come.
 Sources of evidence 
· To know that archaeological evidence can be used to find out about the past.
· To know that we can make inferences and deductions using images from the past.
 Historical interpretations 
· To know that archaeological evidence has limitations: it does not give all the answers or tell us about the emotions of people from the past.
· To know that assumptions made by historians can change in the light of new evidence.


	Year 5/6

	Skills 
Change and continuity 
· Making links between events and changes within and across different time periods / societies.
· Identifying the reasons for changes and continuity.
· Describing the links between main events, similarities and changes within and across different periods/studied.
· Describing the links between different societies.
· Explaining the reasons for changes and continuity using the vocabulary and terms of the period as well.
· Analysing and presenting the reasons for changes and continuity.
 Cause and consequence 
· Giving reasons for historical events, the results of historical events, situations and changes.
· Starting to analyse and explain the reasons for, and results of historical events, situations and change.
 Similarities and differences 
· Describing similarities and differences between social, cultural, religious and ethnic diversity in Britain and the wider world.
· Making links with different time periods studied.
· Describing change throughout time.
 Historical significance 
· Identifying significant people and events across different time periods.
· Comparing significant people and events across different time periods.
· Explain the significance of events, people and developments.
 Sources of evidence 
· Recognising primary and secondary sources.
· Using a range of sources to find out about a particular aspect of the past.
· Identifying bias in a source and identifying the value of the sources to historical enquiry and the limitations of sources.
· Describing how secondary sources are influenced by the beliefs, cultures and time of the author.
 Historical interpretations 
· Comparing accounts of events from different sources.
· Suggesting explanations for different versions of events.
· Evaluating the usefulness of historical sources.
· Identifying how conclusions have been arrived at by linking sources.
· Developing strategies for checking the accuracy of evidence.
· Addressing and devising historically valid questions.
· Understanding that different evidence creates different conclusions.
· Evaluating the interpretations made by historians.
	Knowledge
 Change and continuity 
· To know that change can be brought about by conflict.
· To know that change can be traced using the census.
 Cause and consequence 
· To know that members of society standing up for their rights can be the cause of change.
 Historical significance 
· To know how historians select criteria for significance and that this changes.
 Sources of evidence 
· To know that a census is carried out every ten years and is an official survey which records every person living in a household on a specific date.
· To understand the types of information that can be extracted from the census.
· To understand that inventories are useful sources of evidence to find out about people from the past.
· To understand some of the key terms on the census, for example, scholar, ditto, occupation and marital status.
· To understand how to compare different census extracts by analysing the entries in individual columns.
· To know that the most reliable sources are primary sources which were created for official purposes.
 Historical interpretations 
· To know that we must consider a source’s audience, purpose, creator and accuracy to determine if it is a reliable source.
· To understand that there are different interpretations of historical figures and events.

	National curriculum - end of KS2
Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study.
Pupils should note connections, contrasts and trends over time and develop the appropriate use of historical terms.
Pupils should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance.
Pupils should construct informed responses that involve thoughtful selection and organisation of relevant historical information.
Pupils should understand how our knowledge of the past is constructed from a range of sources.










Historical enquiry
	

	Year 1/2

	Skills 
Posing historical questions 
· Asking questions about sources of evidence (e.g. artefacts).
· Asking a range of questions about stories, events and people.
· Understanding the importance of historically-valid questions.
 Gathering, organising and evaluating evidence 
· Understanding how we use books and sources to find out about the past.
· Using a source to answer questions about the past.
· Evaluating the usefulness of sources to a historical enquiry.
· Selecting information from a source to answer a question.
· Identifying a primary source.
 Interpreting findings, analysing and making connections 
· Interpreting evidence by making simple deductions
· Making simple inferences and deductions from sources of evidence.
· Describing the main features of concrete evidence of the past or historical evidence (e.g. pictures, artefacts and buildings).
· Making links and connections across a unit of study.
· Selecting and using sections of sources to illustrate and support answers.
 Evaluating and drawing conclusions 
· Making simple conclusions about a question using evidence to support.
 Communicating findings 
· Communicating answers to questions in a variety of ways, including discussion, drama and writing (labelling, simple recount).
· Using relevant vocabulary in answers.
· Describing past events and people by drawing or writing.
· Expressing a personal response to a historical story or event through discussion, drawing our writing.

	Year 3/4

	Skills
 Posing historical questions 
· Understanding how historical enquiry questions are structured.
· Creating historically-valid questions across a range of time periods, cultures and groups of people.
· Asking questions about the main features of everyday life in periods studied, e.g. how did people live.
· Creating questions for different types of historical enquiry.
· Asking questions about the bias of historical evidence.
 Gathering, organising and evaluating evidence 
· Using a range of sources to construct knowledge of the past.
· Defining the terms ‘source’ and ‘evidence’.
· Extracting the appropriate information from a historical source.
· Selecting and recording relevant information from a range of sources to answer a question.
· Identifying primary and secondary sources
· Identifying the bias of a source.
· Comparing and contrasting different historical sources.
 Interpreting findings, analysing and making connections 
· Understanding that there are different ways to interpret evidence.
· Interpreting evidence in different ways.
· Understanding and making deductions from documentary as well as concrete evidence e.g. pictures and artefacts.
· Making links and connections across a period of time, cultures or groups.
· Asking the question “How do we know?”
 Evaluating and drawing conclusions 
· Understanding that there may be multiple conclusions to a historical enquiry question.
· Reaching conclusions that are substantiated by historical evidence.
· Recognising similarities and differences between past events and today.
 Communicating findings 
· Communicating knowledge and understanding through discussion, debates, drama, art and writing.
· Constructing answers using evidence to substantiate findings.
· Identifying weaknesses in historical accounts and arguments.
· Creating a simple imaginative reconstruction of a past event using the evidence available to draw, model, dramatise, write or retell the story
· Creating a structured response or narrative to answer a historical enquiry.
· Describing past events orally or in writing, recognising similarities and differences with today.


	Year 5/6

	Skills
 Posing historical questions 
· Planning a historical enquiry.
· Suggesting the evidence needed to carry out the enquiry.
· Identifying methods to use to carry out the research.
· Asking historical questions of increasing difficulty e.g. who governed, how and with what results?
· Creating a hypothesis to base an enquiry on.
· Asking questions about the interpretations, viewpoints and perspectives held by others.
 Gathering, organising and evaluating evidence 
· Using different sources to make and substantiate historical claims.
· Developing an awareness of the variety of historical evidence in different periods of time
· Distinguishing between fact and opinion.
· Recognising ‘gaps’ in evidence.
· Identifying how sources with different perspectives can be used in a historical enquiry
· Using a range of different historical evidence to dispute the ideas, claims or perspectives of others.
· Considering a range of factors when discussing the reliability of sources, e.g. audience, purpose, accuracy, the creators of the source.
 Evaluating and drawing conclusions 
· Interpreting evidence in different ways using evidence to substantiate statements.
· Making increasingly complex interpretations using more than one source of evidence.
· Challenging existing interpretations of the past using interpretations of evidence.
· Making connections, drawing contrasts and analysing within a period and across time.
· Beginning to interpret simple statistical sources.
· Reaching conclusions which are increasingly complex and substantiated by a range of sources.
· Evaluating conclusions and identifying ways to improve conclusions.
 Communicating findings 
· Communicating knowledge and understanding in an increasingly diverse number of ways, including discussion, debates, drama, art, writing, blog posts and podcasts.
· Showing written and oral evidence of continuity and change as well as indicting simple causation.
· Using historical evidence to create an imaginative reconstruction exploring the feelings of people from the time.
· Constructing structured and organised accounts using historical terms and relevant historical information from a range of sources.
· Constructing explanations for past events using cause and effect.
· Using evidence to support and illustrate claims.

	National curriculum - end of KS2
Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the periods they study.
Pupils should note connections, contrasts and trends over time and develop the appropriate use of historical terms.
Pupils should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance.
Pupils should construct informed responses that involve thoughtful selection and organisation of relevant historical information.
Pupils should understand how our knowledge of the past is constructed from a range of sources.



Substantive concepts
	

	Year 1/2

	Knowledge 
Achievements and follies of mankind 
· To know some inventions that still influence their own lives today.
· To know some achievements and discoveries of significant individuals.
· To know and begin to identify achievements and inventions that still influence their own lives today.
· To know the legacy and contribution of the inventions.
· To be aware of the achievements of significant individuals.
 Power (monarchy, government and empire) 
· To know that a monarch in the UK is a king or queen.
· To begin to understand that power is exercised in different ways in different culture, times and groups e.g. monarchy.
· To know that Britain was organised into kingdoms and these were governed by monarchs.

	Year 3/4

	Knowledge
 Power (monarchy, government and empire) 
· To understand the development of groups, kingdom and monarchy in Britain.
· To know who became the first ruler of the whole of England.
· To understand the expansion of empires and how they were controlled across a large empire.
· To understand that societal hierarchies and structures existed including aristocracy and peasantry.
· To understand some reasons why empires fall/collapse.
 Invasion, settlement and migration 
· To know that there were different reasons for invading Britain.
· To understand that there are varied reasons for coming to Britain.
· To know that there are different reasons for migration.
· To know that settlement created tensions and problems.
· To understand the impact of settlers on the existing population.
· To understand the earliest settlements in Britain.
· To know that settlements changed over time.
 Civilisation (social and cultural) 
· To understand how invaders and settlers influence the culture of the existing population.
· To understand that society was organised in different ways in different cultures and times and consisted of different groups with different roles and lifestyles.
· To know that education existed in some cultures, times and groups.
 Trade 
· To know that communities traded with each other and over the English Channel in the Prehistoric Period.
· To understand that trade began as the exchange of goods.
· To understand that trade routes existed between Britain in the Roman, Anglo-Saxon and Viking times.
· To understand that the Roman invasion led to a great increase in British trade with the outside world.
· To understand that trade develops in different times and ways in different civilisations.
· To understand that the traders were the rich members of society.
 Belief 
· To understand that there are different beliefs in different cultures, times and groups.
· To know about paganism and and the introduction of Christianity in Britain.
· To know how Christianity spread.
· To compare the beliefs in different cultures, times and groups.
 Achievements and follies of mankind 
· To be able to identify achievements and inventions that still influence our lives today from Roman times.
· To know the legacy and contribution of the Anglo-Saxons and Vikings to life today in Britain
· To be aware that the achievements of ancient civilisations contributed to the development of technology, culture and science.


	Year 5/6


	Knowledge
 Power (monarchy, government and empire) 
· To understand how the monarchy exercised absolute power
· To understand the process of democracy and parliament in Britain.
· To understand that different empires have different reasons for their expansion.
· To understand that there are changes in the nature of society.
· To know that there are different reasons for the decline of different empires.
 Invasion, settlement and migration 
· To understand there are increasingly complex reasons for migrants coming to Britain.
· To understand that migrants come from different parts of the world.
· To know about the diverse experiences of the different groups coming to Britain over time.
 Beliefs 
· To be aware of the different beliefs that different cultures, times and groups hold.
· To understand the changing nature of religion in Britain and its impact.
· To be aware of how different societies practise and demonstrate their beliefs.
· To be able to identify the impact of beliefs on society.
 Civilisation (social and cultural) 
· To understand the changes and reasons for the organisation of society in Britain.
· To understand how society is organised in different cultures, times and groups.
· To be able to compare development and role of education in societies.
· To be able to compare education in different cultures, times and groups.
· To understand the changing role of women and men in Britain.
· To understand that there are differences between early and later civilisations.
 Trade 
· To know that trade routes from Britain expanded across the world .
· To understand there was a race to discover new countries and that this resulted in new items to be traded in (e.g. silk, spices and precious metals.
· To understand that the expansion of trade routes increased the variety of goods available.
· To understand that the methods of trading developed from in person to boats, trains and planes.
· To understand the development of global trade.
· To understand that trading ships and centres (e.g. York) were a reason for the Vikings raiding Britain.
 Achievements and follies of mankind 
· To understand that people in the past were as inventive and sophisticated in thinking as people today.
· To know that new and sophisticated technologies were advanced which allowed cities to develop.
· To understand the impact of war on local communities.
· To know some of the impacts of war on daily lives.
· To be able to identify the achievements of civilisations and explain why these achievements were so important.
· To be able to compare the achievements of different civilisations and groups.




Overview - Vocabulary progression
	Chronological awareness

	Year 1/2
	Year 3/4
	Year 5/6

	future
memory
past
present
Timeline
event
(beyond) living memory (3)
history
lifetime
period
	AD (3)
age
BC (3)
chronological
date
prehistory (3)
sequence
ancient
era (3)
modern
	century (3)
decade (3)


*Words on this page are classified as Tier 2 words unless stated otherwise.
	Historical enquiry

	Year 1/2
	Year 3/4
	Year 5/6

	artefact
change (1)
clues
different
similar
	archaeology
claim
conclusion
evidence
historian
impact
primary source (3)
reconstruction (3)
secondary source (3)
source
cause
compare
consequence
continuity
deduction
historically significant (3)
interpret
point of view
	bias
effect
perspective
propaganda (3)
historical enquiry (3)
legacy
reliable


*Words on this page are classified as Tier 2 words unless stated otherwise.
	Disciplinary concept

	Year 1/2
	Year 3/4
	Year 5/6

	artefact
change (1)
clues
different
similar
	archaeology
claim
conclusion
evidence
historian
impact
primary source (3)
reconstruction (3)
secondary source (3)
source
cause
compare
consequence
continuity
deduction
historically significant (3)
interpret
point of view
	bias
effect
perspective
propaganda (3)
historical enquiry (3)
legacy
reliable


*Words on this page are classified as Tier 2 words unless stated otherwise.
	Substantive (abstract) concepts

	
	Year 1/2
	Year 3/4
	Year 5/6

	Power (monarchy, government and Empire)
	king (1)
monarchy
power
queen (1)
ruler
	emperor (3)
empire
government
law
kingdom
sovereign
	heir
democracy
parliament
state
tyrant
legislation (3)
politics
suffrage (3)

	Achievements and follies of mankind
	explorer
discovery
inventor
	legacy
achievement
technology
	advancement

	Invasion, settlement and migration
	war
	border
conquer
expand
invasion
settlement
decline
occupation/occupy
territory
	raid
alliance (3)
conflict
emigration
evacuation
immigration
migration
refugee (3)

	Civilisation (social and cultural)
	n/a
	civilisation
hygiene
leisure
apprentice
childhood
class
master
poorer
poverty
servant
wealthier
working conditions
	citizen
enslaved (3)
enslaver (3)
ethics
cultural exchange (3)
culture
hierarchy
noble (3)
occupation
peasant (3)
society

	Trade
	n/a
	goods
trade
export
import
barter
currency
	exchange
merchant
trade route
tax

	Beliefs
	n/a
	beliefs
ceremony
myth
religion
afterlife
convert
creation
gods/goddesses
missionary
monastery
pope
ritual
sacred
	n/a


*Words on this page are classified as Tier 2 words unless stated otherwise.

Planned Opportunities Progression: Early Years- Reception

	RECEPTION

	Term and Focus
	Autumn- 
	Spring- Peeking into the Past
	Summer- Adventures through time

	Key Question/s- 
	
	
	

	Substantive Knowledge- 

	
	· To know that they started life as a baby but have since grown and changed.
· To know that someone’s age is the time since they were born.
· To know some language for talking about the passing of time and events that have already happened, even if used inaccurately (before, yesterday, last week, last year).
· To know that the environment around us changes as time passes.
· To begin to know that some photographs and drawings represent the past.

	· The environment around us changes as time passes.
· Names of people that are significant to their own lives.
· Stories and books can tell us about the past.
· In fairytales, kings/queens are usually important, powerful people who rule over others.
· Some interests and achievements from their own lives and the lives of their families and friends.
· Some people are older than others.
· Parents are older than children and grandparents are older than parents (beginning to understand the concept of generations).
· Some language for talking about the passing of time and events that have already happened, even if used inaccurately (before, yesterday, last week, last year, etc.).
· Some photographs and drawings represent the past.


	Disciplinary Knowledge- 

	
	· Beginning to sequence events when describing them (e.g. daily routines, events in a story).
· Recognising significant dates for them (birthday).
· Beginning to use common words and phrases for the passage of time, even if using inaccurately (e.g. yesterday, today, tomorrow, last week, “when I was in nursery…”).
· Recounting activities that happened in their past using photos as a prompt.
· Being aware of changes that happen throughout the year (e.g. seasons, nature).
· Experiencing cause and effect in play.
 
· Beginning to recognise similarities and differences between the past and today.
· Using photographs and stories to compare the past with the present day.
· Recognising that different members of the class may notice different things in photographs from the past.
· Asking questions about the differences they can see in photographs or images (in stories) that represent the past.
· Making simple observations about the past from photographs and images.
· Deciding whether photographs or images (e.g. from stories) depict the past.
· Communicating findings by pointing to images and using simple language to explain their thoughts.

	· Recognising that some stories are set a long time ago.
· Recognising significant dates for them (e.g. their birthday – this was introduced in Unit 1 but could be recapped).
· Being aware of changes that happen throughout the year (e.g., seasons and nature).
· Experiencing cause and effect in play.
· Recalling special people in their own lives.
· Using stories and non-fiction books to find out about life in the past.
· Using photographs and stories to compare the past with the present day.
· Beginning to use common words and phrases for the passage of time, even if using inaccurately (e.g. yesterday, today, tomorrow, last week, “when I was in nursery…”, etc.).
· Beginning to recognise similarities and differences between the past and today.
·  Asking questions about the differences they can see in photographs or images (in stories) that represent the past.
· Making simple observations about the past from photographs and images.
· Deciding whether photographs or images (e.g. from stories) depict the past.
· Communicating findings by pointing to images and using simple language to explain their thoughts.


	Prior Vocabulary 
	
	
	History, now, past, photograph, new, old


	New Vocabulary (Secure Six) 
	
	History, now, past, photograph, new, old

	family tree, achievement, king, queen, royalty transport

	Impact Indicators (Can answer using key vocabulary) 
	
	What does old mean? 
What does new mean? 
Is this from the past or present? How do you know?
	What is a family tree? Who is in your family tree? 
What is a king? Queen? What do they do?
What types of transport did they have in the past? What do we have in the present? 

	Recommended Texts
	
	‘Once There Were Giants’ by Martin Waddell.
Toys in the Past’ by Elizabeth Moore.
‘Peepo’ by Janet and Allan Ahlberg.
‘The Hungry Caterpillar’ by Eric Carle.
‘The Leaf Thief’ by Alice Hemming.

	‘My Two Grandads’ by Floella Benjamin.
‘One Family’ by George Shannon.
‘A Family Is A Family Is A Family’ by Sara O’Leary.
‘We Are Family’ by Patricia Hegarty.
‘Courageous People Who Changed the World’ by Heidi Poelman.
‘Little People, BIG DREAMS’ series by Maria Isabel Sánchez Vegara.
‘Katie’s Picture Show’ by James Mayhew.
‘The Queen’s Knickers’ by Nicholas Allan.
‘British Kings and Queens’ by Olivia Waller.
The King’s Crown’ by Rose Cobden.
‘Paddington at the Palace’ by Michael Bond.
‘Look Inside a Castle’ Conrad Mason.
‘The Queen’s Hat’ Steve Antony.
‘If I Were King’ by Chelsea O’Byrne.


	Continuous Provision Ideas
	
	Role play area: Provide baby dolls, bath, sponges, nappies and milk bottles. You could include dressing up clothes to suggest clothes from the past, for example, a flat cap, apron or a faux-fur scarf.
 

	Role play area: fancy afternoon tea set, crowns and gowns; medals, trophies and a podium; uniforms such as train driver, ticket collector and tram driver, tickets and play money; cameras, photographs and picture frames.

	Links to Development Matters 
	
	Development matters
· Comment on images of familiar situations in the past.
Characteristics of effective teaching and learning
· Playing and exploring – Children investigate and experience things, and ‘have a go’.
· Active learning – Children concentrate and keep on trying if they encounter difficulties, and enjoy their achievements for their own sake.
· Creating and thinking critically – Children have and develop their own ideas, make links between ideas, and develop strategies for doing things.

	Development matters
· Compare and contrast characters from stories, including figures from the past.
 
Characteristics of effective teaching and learning
· Playing and exploring – children investigate and experience things and ‘have a go’.
· Active learning – children concentrate and keep on trying if they encounter difficulties and enjoy their achievements for their own sake.
· Creating and thinking critically – children have and develop their own ideas, make links between ideas and develop strategies for doing things.


	Early Learning Goals 
	
	ELG: Understanding the World – Past and Present
· Know some similarities and differences between things in the past and now, drawing on their experiences and what has been read in class.

	Early learning goals
ELG: Understanding the World – Past and Present
· Understand the past through settings, characters, and events encountered in books read in class and storytelling.







	[bookmark: _Hlk217720753]YEAR 1/2 CYCLE A

	Term and Focus
	Autumn: How am I making history? 
	Spring: How have toys changed? 
	Summer: Y1/2 (A): How did we learn to fly?

	Key Question/s- 
	How am I making history? 
	How have toys changed over time?
	How did we learn to fly? 

	Substantive Knowledge- 
	· To know that a timeline shows the order events in the past happened.
· To know that we start by looking at ‘now’ on a timeline then look back.
· To know that ‘the past’ is events that have already happened.
· To know that ‘the present’ is time happening now.
· To know that within living memory is 100 years.
· To know that people change as they grow older.
· To know that throughout someone’s lifetime, some things will change and some things will stay the same.
· To know that there are similarities and differences between their lives today and their lives in the past.
· To know that people celebrate special events in different ways.
· To know that some people and events are considered more ‘special’ or significant than others.
· To know that photographs can tell us about the past.
· To know that we can find out about the past by asking people who were there.
· To know that we remember some (but not all) of the events that we have lived through.
· To know that the past can be represented in photographs.

	· To know that throughout someone’s lifetime, some things will change and some things will stay the same.
· To know that everyday objects have changed over time.
· To know that everyday objects have changed as new materials have been invented.
· To know some similarities and differences between the past and their own lives.
· To know that everyday objects have similarities and differences with those used for the same purpose in the past.
·  To know that we can find out about the past by asking people who were there.
· To know that artefacts can tell us about the past.
· To know that we remember some (but not all) of the events that we have lived through.
· To know that the past can be represented in photographs.
· To know some inventions that still influence their own lives today.

	· To know that a timeline shows the order events in the past happened.
· To know that we start by looking at ‘now’ on a timeline then look back.
· To know that ‘the past’ is events that have already happened.
· To know that ‘the present’ is time happening now.
· To know that within living memory is 100 years.
· To know that beyond living memory is more than 100 years ago.
· To know that changes may come about because of improvements in technology.
· To know that some events are more significant than others.
· To know the impact of a historical event on society.
· To know that ‘historically significant’ people are those who changed many people’s lives.
· To know that historians use evidence from sources to find out more about the past.
· To know that the past is represented in different ways.
· To begin to identify achievements and inventions that still influence their own lives today.
· To know some achievements and discoveries of significant individuals.
· To know the achievements and inventions that still influence their own lives today.
· To know the legacy and contribution of the inventions.
· To be aware of the achievements of significant individuals.



	Disciplinary Knowledge- 

	· Sequencing three or four events in their own life.
· Using common words and phrases for the passing of time (e.g. now, long ago, then, before, after).
· Placing events on a simple timeline.
· Being aware that some things have changed and some have stayed the same in their own lives.
· Describing simple changes and ideas/objects that remain the same.
· Understanding that some things change while other items remain the same and some are new.
· Beginning to look for similarities and differences over time in their own lives.
· Recalling special events in their own lives.
· Using artefacts, photographs and visits to museums to answer simple questions about the past.
· Beginning to identify different ways to represent the past (e.g. photos, stories).
· Making simple observations about the past from a source.
· Interpreting evidence by making simple deductions.
· Describing the main features of concrete evidence of the past or historical evidence.
· Communicating findings through discussion and timelines with physical objects/ pictures.
· Using vocabulary such as – old, new, long time ago.

	· Using common words and phrases for the passing of time (e.g. now, long ago, then, before, after).
· Sequencing three or four artefacts from different periods of time.
· Beginning to look for similarities and differences over time in their own lives.
· Describing  simple changes and ideas/objects that remain the same.
· Understanding that some things change while other items remain the same and some are new.
· Asking why things happen and beginning  to explain why with support.
· Being aware that some things have changed and some have stayed the same in their own lives.
· Recalling special events in their own lives. 
· Using artefacts, photographs and visits to museums to answer simple questions about the past.
· Finding answers to simple questions about the past using sources (e.g. artefacts).
· Sorting artefacts from then and now.
· Beginning to identify different ways to represent the past (e.g. photos, stories).
· Asking how and why questions based on stories, events and people.
· Asking questions about sources of evidence (e.g. artefacts).
· Using sources of information, such as artefacts, to answer questions.
· Drawing out information from sources.
· Making simple observations about the past from a source.
· Interpreting evidence by making simple deductions.
· Making simple inferences and deductions from sources of evidence.
· Describing the main features of concrete evidence of the past or historical evidence.
· Drawing simple conclusions to answer a question.
· Communicating findings through discussion and timelines with physical objects/ pictures.
· Using vocabulary such as – old, new, long time ago.

	· Sequencing up to six photographs, focusing on the intervals between events.
· Sequencing up to six events on a timeline.
· Beginning to recognise how long each event lasted.
· Using common words and phrases for the passing of time (e.g. now, long ago, then, before, after).
· Recognising some things which have changed/stayed the same as the past.
· Identifying simple reasons for changes.
· Beginning to look for similarities and differences over time in their own lives.
· Identifying similarities and difference between ways of life at different times.
· Making comparisons with their own lives.
· Discussing who was important in a historical event.
· Using artefacts, photographs and visits to museums to ask and answer questions about the past.
· Making simple observations about a source or artefact.
· Using sources to show an understanding of historical concepts.
· Identifying a primary source.
· Recognising different ways in which the past is represented (including eye-witness accounts).
· Comparing pictures or photographs of people or events in the past.
· Developing their own interpretations from artefacts, photographs and written sources.
· Asking questions about sources of evidence (e.g. artefacts).
· Asking a range of questions about stories, events and people.
· Using a source to answer questions about the past.
· Interpreting evidence by making simple deductions.
· Describing the main features of concrete evidence of the past or historical evidence (e.g. pictures, artefacts and buildings).
· Making links and connections across a unit of study.
· Making simple conclusions about a question using evidence to support.
· Communicating answers to questions in a variety of ways, including discussion, drama and writing (labelling, simple recount).
· Using relevant vocabulary in answers.
· Describing past events and people by drawing or writing.
· Expressing a personal response to a historical story or event through discussion, drawing our writing.


	Prior Vocabulary 
	family tree, achievement, king, queen, royalty transport
	Change, different, event, future, similar, present
	memory, artefact, modern, clues, museum, timeline

	New Vocabulary (Secure Six) 
	Change, different, event, future, similar, present
	remember, artefact, modern, clues, museum, timeline
	Explorer (exploration), evidence, discovery, inventor, achievement, lifetime


	Impact Indicators (Can answer using key vocabulary) 
	· Order three photographs correctly on a simple timeline.
· Use the terms ‘before’ and ‘after’ when discussing their timelines.
· Talk about three memories and place one of them on a timeline.
· Explain why memories are special and can you name four events that you celebrate throughout the year?
· Can you think of three ways you celebrate your birthday? 
· Give one similarity and a difference between childhood now and in the past.

	· What is your favourite toy? Why? How can we tell it is from the present? 
· Which toys did you like from the past? How do you know it comes from the past? 
· How are toys from the past and present different? 
· How have teddy bears changed? Compare 100 years ago to now. 
· Can you put these toys in time order? 

	· What is a source? 
· What is an event? What were some of the key events in the development of flight? 
· Who were the Wright Brothers?
· Why is Bessie Coleman historically significant? 
· Who was Amelia Earhart? 
· Why did flight travel change over time? 
· Why was the Moon Landing significant (Important)? 


	Recommended Texts
	· Buy Best History Books For KS1 | Pandora Books
	· That Rabbit Belongs to Emily Brown by Cressida Cowell & Neal Layton
· Lost in the Toy Museum: An Adventure by David Lucas
· The Amelia Jane Collection by Enid Blyton
· Toys and Games by Sally Hewitt (Non-fiction)
· Major Glad, Major Dizzy by Ian Nolan (photographer) & Jan Oke
	· The First Flight by Katie Woolley
· Neil Armstrong and the Moon Landings by Izzi Howell
· Stephen Biesty’s Flying Machines by Ian Graham & Stephen Biesty
· Mariella, Queen of the Skies by Eoin Colfer & Katy Halford
· Ada Twist, Scientist: Why Files #1: Exploring Flight! By Andrea Beaty & Dr Theanne Griffith
· Lindbergh: The Tale of a Flying Mouse by Torben Kuhlmann




	YEAR 1/2 CYCLE B

	Term and Focus
	Autumn: Y1/2 (B): What is history?
	Spring: Y1/2 (B): How was school different in the past?
	Summer: Y1/2 (B) What is a monarch?

	Key Question/s- 
	What is history?
	How was school different in the past?
	What is a monarch?

	Substantive Knowledge- 

	· To know that a timeline shows the order events in the past happened.
· To know that we start by looking at ‘now’ on a timeline then look back.
· To know that ‘the past’ is events that have already happened.
· To know that ‘the present’ is time happening now.
· To know that within living memory is 100 years.
· To know that people change as they grow older.
· To know that throughout someone’s lifetime, some things will change and some things will stay the same.
· To know that there are similarities and differences between their lives today and their lives in the past.
·  To know that people celebrate special events in different ways.
· To know that photographs can tell us about the past.
· To know that we can find out about the past by asking people who were there.
· To know that we remember some (but not all) of the events that we have lived through.
· To know that the past can be represented in photographs.

	· A decade is ten years.
· Beyond living memory is more than 100 years ago.
· Daily life has changed over time but there are some similarities to life today.
· Changes may come about because of improvements in technology.
· There are explanations for similarities and differences between children’s lives now and in the past.
 
· We can find out about how places have changed by looking at maps.
· Historians use evidence from sources to find out more about the past.

	· To know that beyond living memory is more than 100 years ago.
· To know that events in history may last different amounts of time.
· To know that some events are more significant than others.
· To know the impact of a historical event on society.
· To know that ‘historically significant’ people are those who changed many people’s lives.
· To know that historians use evidence from sources to find out more about the past.
· To know that the past is represented in different ways.
· To know that a monarch is a king or queen.
· To begin to understand that power is exercised in different ways in different culture, times and groups  e.g. monarchy.
· To know that in the past monarchs had absolute power.
· To be aware of the achievements of significant individuals.


	Disciplinary Knowledge- 
 
	· Sequencing three or four events in their own life.
· Using common words and phrases for the passing of time (e.g. now, long ago, then, before, after). 
· Placing events on a simple timeline.
· Being aware that some things have changed and some have stayed the same in their own lives.
· Describing simple changes and ideas/objects that remain the same.
· Understanding that some things change while other items remain the same and some are new. 
· Beginning to look for similarities and differences over time in their own lives.
· Recalling special events in their own lives. 
· Using artefacts, photographs and visits to museums to answer simple questions about the past.
· Beginning to identify different ways to represent the past (e.g. photos, stories). 
· Making simple observations about the past from a source. 
· Interpreting evidence by making simple deductions.
· Describing the main features of concrete evidence of the past or historical evidence.
· Communicating findings through discussion and timelines with physical objects/ pictures. 
· Using vocabulary such as – old, new, long time ago.

	· Sequencing up to six photographs, focusing on the intervals between events.
· Knowing where people/events studied fit into a chronological framework.
· Recognising some things which have changed/stayed the same as the past.
· Identifying simple reasons for changes.
· Identifying similarities and difference between ways of life at different times
· Finding out about people, events and beliefs in society.
· Making comparisons with their own lives.
· Using artefacts, photographs and visits to museums to ask and answer questions about the past.
· Making simple observations about a source or artefact.
· Using sources to show an understanding of historical concepts (see above).
·  Recognising different ways in which the past is represented (including eye-witness accounts).
· Comparing pictures or photographs of people or events in the past.
· Asking a range of questions about stories, events and people.
· Understanding the importance of historically-valid questions.
· Understanding how we use books and sources to find out about the past.
· Using a source to answer questions about the past.
· Evaluating the usefulness of sources to a historical enquiry.
· Selecting information from a source to answer a question.
· Making links and connections across a unit of study.
· Making simple conclusions about a question using evidence to support.
· Communicating answers to questions in a variety of ways, including discussion, drama and writing (labelling, simple recount).
· Using relevant vocabulary in answers.
· Describing past events and people by drawing or writing.
· Expressing a personal response to a historical story or event through discussion, drawing our writing.

	· Sequencing up to six photographs, focusing on the intervals between events.
· Knowing where people/events studied fit into a chronological framework.
· Identifying similarities and difference between ways of life at different times.
· Identifying simple reasons for changes.
· Asking questions about why people did things, why events happened and what happened as a result.
· Recognising why people did things, why events happened and what happened as a result.
· Knowing some things which have changed/stayed the same as the past.
· Finding out about people, events and beliefs in society.
· Discussing who was important in a historical event.
· Using artefacts, photographs and visits to museums to ask and answer questions about the past.
· Making simple observations about a source or artefact.
· Using sources to show an understanding of historical concepts (see above).
· Recognising different ways in which the past is represented (including eye-witness accounts).
· Comparing pictures or photographs of people or events in the past.
· Asking a range of questions about stories, events and people.
· Understanding the importance of historically-valid questions.
· Understanding how we use books and sources to find out about the past.
· Using a source to answer questions about the past.
· Evaluating the usefulness of sources to a historical enquiry.
· Selecting information from a source to answer a question.
· Making links and connections across a unit of study.
· Making simple conclusions about a question using evidence to support.
· Communicating answers to questions in a variety of ways, including discussion, drama and writing (labelling, simple recount)
· Using relevant vocabulary in answers.
· Describing past events and people by drawing or writing.


	Prior Vocabulary 
	Explorer (exploration), evidence, discovery, inventor, achievement, lifetime

	History, lifetime, holiday, living memory, memory, photographs
	date, modern, prefer, past, beyond living memory, source

	New Vocabulary (Secure Six) 
	History, lifetime, holiday, living memory, memory, photographs
	date, modern, prefer, past, beyond living memory, source
	king, monarchy, power, queen, ruler, war


	Impact Indicators (Can answer using key vocabulary) 
	· Use the vocabulary ‘before’ and ‘after’ when talking about their timeline.
· Recognise what is similar and different between the ‘past’ and ‘now’.
· Talk about three holiday memories.
· What does this photograph tell us about the past?
· Identify similarities and differences between holidays in the past and now.
· How were holidays in the past different to now?
· How are our lives different now than the past?

	· Correctly order and date four photographs on a timeline and add some dates.
· Ask one question about schools in the past.
· Make one comparison between schools in the past and present.
· Use sources to research and develop an understanding of what schools were like 100 years ago.
· Identify three features of a classroom now and a classroom 100 years ago, identifying some similarities and differences.
· Recognise two similarities and two differences between schools now and schools in the past.
· Would have you preferred to go to school in the past or not and explain why?

	· Recall that a monarch is a king or queen.
· What does a monarch do? 
· What is the ceremony called for crowning a monarch? (monarch) 
· Name some of the main steps in the coronation ceremony.
· Use sources to explain how William the Conqueror became King of England.
· How did William the Conqueror keep order and conquer England? 
· How have castles changed over time?
· Identify that the power of monarchs has changed over time.


	Recommended Texts
	
	· You Wouldn’t Want to Be a Victorian Schoolchild! By David Antram & John Malam
· Queen Victoria’s Bathing Machine by Gloria Whelan & Nancy Carpenter
· Live Like a Victorian by Claire Saunders & Wesley Robins
· A Street Through Time DK & Steve Noon

	· The Battle of Hastings by Claudia Martin
· The Naughty Knight by Korky Paul & Valerie Thomas
· Kings and Queens: Alfred the Great to King Charles III and Everyone in Between by Marcia Williams
· DKfindout! Castles by Philip Steele
· The Queen’s Hat by Steve Antony
· Look Inside a Castle by Barry Ablett & Conrad Mason











	YEAR 3/4 CYCLE A 

	Term and Focus
	Autumn: Y3/4 (B): How have children’s lives changed?

	Spring: Y3/4 (B): What was important to ancient Egyptians?
	Summer: Y3/4 (B): How did the achievements of the ancient Maya impact their society and beyond?

	Key Question/s- 
	How have children’s live changed?
	What was important to ancient Egyptians? 
	How did the achievements of the ancient Maya impact their society and beyond?

	Substantive Knowledge- 
	· To know that the Tudor period is the name of the period from 1485-1603 as this was when the Tudor family were the ruling family in England.
· To know that the Victorian period is the period 1833-1901 and roughly coincides with the years that Queen Victoria ruled.
· To know that the actions of people can be the cause of change (eg. Lord Shaftesbury).
· To know that advancements in science and technology can be the cause of change.
· To know that ‘historically significant’ events are those which changed many people’s lives and had an impact for many years to come.
· To know that we can make inferences and deductions using images from the past.
· To know that assumptions made by historians can change in the light of new evidence.
· To understand that society was organised in different ways in different cultures and times and consisted of different groups with different roles and lifestyles.
· To know that education existed in some cultures, times and groups.

	· To know that AD means Anno Domini and can be used to show years from the year 1AD.
· To know that change can be brought about by advancements in trade.
· To know that significant archaeological findings are those which change how we see the past.
· To know that archaeological evidence can be used to find out about the past.
· To know that we can make inferences and deductions using images from the past.
· To know that archaeological evidence has limitations: it does not give all the answers or tell us about the emotions of people from the past.
· To know that assumptions made by historians can change in the light of new evidence.
· To understand that societal hierarchies and structures existed including aristocracy and peasantry.
· To understand that society was organised in different ways in different cultures and times and consisted of different groups with different roles and lifestyles.
· To understand that there are different beliefs in different cultures, times and groups.
· To compare the beliefs in different cultures, times and groups.
· To be aware that the achievements of ancient civilisations contributed to the development of technology, culture and science.

	· History is divided into periods of history, e.g. ancient times, Middle Ages and modern.
· Prehistory is divided into the Paleolithic, Mesolithic, Neolithic, Bronze Age and Iron Age periods.
· A chronologically secure knowledge of local, British and world history across the periods studied.
· Change can be brought about by advancements in materials.
· Change can be brought about by advancements in trade.
· The actions of people can be the cause of change (e.g. Lord Shaftesbury).
· Advancements in science and technology can be the cause of change.
· Significant archaeological findings are those which change how we see the past.
· ‘Historically significant’ events are those which changed many people’s lives and had an impact for many years to come.
· Archaeological evidence can be used to find out about the past.
· We can make inferences and deductions using images from the past.
· Archaeological evidence has limitations: it does not give all the answers or tell us about the emotions of people from the past.
· Assumptions made by historians can change in the light of new evidence.
· Some important people and events.
· Settlements changed over time.
· Society was organised in different ways in different cultures and times and consisted of different groups with different roles and lifestyles.
· Education existed in some cultures, times and groups.
· Trade began as the exchange of goods.
· There are different beliefs in different cultures, times and groups.
· The achievements of ancient civilisations contributed to the development of technology, culture and science.


	Disciplinary Knowledge- 

	· Understanding that history is divided into periods of history e.g. ancient times, middle ages and modern.
· Using dates to work out the interval between periods of time and the duration of historical events or periods. 
· Sequencing eight to ten artefacts, historical pictures or events. 
· Beginning to develop a chronologically secure knowledge of local, British and world history across the periods studied.
· Placing the time studied on a timeline.
· Using dates and terms related to the unit and passing of time e.g. millennium, continuity and ancient.
· Noticing connections over a period of time.
· Making a simple individual timeline.
· Identifying reasons for change and reasons for continuities.
· Identifying what the situation was like before the change occurred.
· Comparing different periods of history and identifying changes and continuity.
· Describing the changes and continuity between different periods of history.
· Identifying the consequences of events and the actions of people.
· Identifying reasons for historical events, situations and changes.
· Identifying similarities and differences between periods of history.
· Explaining similarities and differences between daily lives of people in the past and today.
· Recalling some important people and events.
· Identifying who is important in historical sources and accounts.
· Using  a range of sources to find out about a period.
· Using evidence to build up a picture of a past event.
· Observing the small details when using artefacts and pictures.
· Identifying sources which are influenced by the personal beliefs of the author.
· Identifying and giving reasons for different ways in which the past is represented.
· Identifying the differences between different sources and giving reasons for the ways in which the past is represented.
· Evaluating the usefulness of different sources.
· Understanding how historical enquiry questions are structured.
· Creating historically-valid questions across a range of time periods, cultures and groups of people.
· Asking questions about the main features of everyday life in periods studied, e.g. how did people live.
· Creating questions for different types of historical enquiry.
· Asking questions about the bias of historical evidence.
· Using a range of sources to construct knowledge of the past.
· Defining the terms ‘source’ and ‘evidence’.
· Extracting the appropriate information from a historical source.
· Selecting and recording relevant information from a range of sources to answer a question.
· Identifying primary and secondary sources.
· Identifying the bias of a source.
· Comparing and contrasting different historical sources.
· Understanding  and making  deductions from documentary as well as concrete evidence e.g. pictures and artefacts.
· Making links and connections across a period of time, cultures or groups.
· Asking the question “How do we know?”
· Recognising similarities and differences between past events and today.
· Communicating knowledge and understanding through discussion, debates, drama, art and writing.
· Constructing answers using evidence to substantiate findings.
· Creating a structured response or narrative to answer a historical enquiry.
· Describing past events orally or in writing, recognising similarities and differences with today.

	· Sequencing events on a timeline, referring to times studied in KS1 to see where these fit in.
· Understanding that history is divided into periods of history e.g. ancient times, middle ages and modern. Using dates to work out the interval between periods of time and the duration of historical events or periods.
· Using BC/AD/Century.
· Sequencing eight to ten artefacts, historical pictures or events.
· Beginning to develop a chronologically secure knowledge of local, British and world history across the periods studied.
· Placing the time studied on a timeline.
· Using dates and terms related to the unit and passing of time e.g. millennium, continuity and ancient.
· Noticing connections over a period of time.
· Making a simple individual timeline.
· Identifying reasons for change and reasons for continuities.
· Identifying what the situation was like before the change occurred.
· Comparing different periods of history and identifying changes and continuity.
· Describing the changes and continuity between different periods of history.
· Identifying the links between different societies.
· Identifying the consequences of events and the actions of people.
· Identifying reasons for historical events, situations and changes.
· Using a range of sources to find out about a period.
· Using evidence to build up a picture of a past event.
· Observing the small details when using artefacts and pictures.
· Exploring different representations from the period e.g. archaeological evidence, museum evidence, cartoons and books.
· Understanding how historical enquiry questions are structured.
· Creating historically-valid questions across a range of time periods, cultures and groups of people.
· Asking questions about the main features of everyday life in periods studied, e.g. how did people live.
· Using a range of sources to construct knowledge of the past.
· Defining the terms ‘source’ and ‘evidence’.
· Extracting the appropriate information from a historical source.
· Selecting and recording relevant information from a range of sources to answer a question.
· Understanding that there are different ways to interpret evidence.
· Interpreting evidence in different ways.
· Understanding and making deductions from documentary as well as concrete evidence e.g. pictures and artefacts.
· Making links and connections across a period of time, cultures or groups.
· Asking the question “How do we know?”
· Understanding that there may be multiple conclusions to a historical enquiry question.
· Reaching conclusions that are substantiated by historical evidence.
· Constructing answers using evidence to substantiate findings.
· Creating a simple imaginative reconstruction of a past event using the evidence available to draw, model, dramatise, write or retell the story.
· Creating a structured response or narrative to answer a historical enquiry.

	· Sequencing events on a timeline, referring to times studied in KS1 to see where these fit in.
· Using BC/AD/Century.
· Sequencing eight to ten artefacts, historical pictures or events.
· Placing the time studied on a timeline.
· Using dates and terms related to the unit and passing of time, e.g. millennium, continuity and ancient.
· Noticing connections over a period of time.
· Making a simple individual timeline.
· Identifying what the situation was like before the change occurred.
· Comparing different periods of history and identifying changes and continuity.
· Describing the changes and continuity between different periods of history.
· Identifying the links between different societies.
· Identifying the consequences of events and the actions of people.
· Identifying reasons for historical events, situations and changes.
· Identifying similarities and differences between periods of history.
· Explaining similarities and differences between people’s daily lives in the past and today.
· Identifying similarities and differences between social, cultural, religious and ethnic diversity in Britain and the wider world.
· Using a range of sources to find out about a period.
· Using evidence to build up a picture of a past event.
· Observing the small details when using artefacts and pictures.
· Identifying and giving reasons for different ways in which the past is represented.
· Exploring different representations from the period, e.g. archaeological evidence, museum evidence, cartoons and books.
· Creating historically valid questions across a range of time periods, cultures and groups of people.
· Asking questions about the main features of everyday life in periods studied (e.g. how did people live?).
· Using a range of sources to construct knowledge of the past.
· Extracting the appropriate information from a historical source.
· Selecting and recording relevant information from a range of sources to answer a question.
· Comparing and contrasting different historical sources.
· Understanding that there are different ways to interpret evidence.
· Interpreting evidence in different ways.
· Understanding and making deductions from documentary as well as concrete evidence, e.g. pictures and artefacts.
· Making links and connections across a period of time, cultures or groups.
· Asking the question, ‘How do we know?’
· Understanding that there may be multiple conclusions to a historical enquiry question.
· Reaching conclusions that are substantiated by historical evidence.
· Recognising similarities and differences between past events and today.
· Communicating knowledge and understanding through discussion, debates, drama, art and writing.
· Constructing answers using evidence to substantiate findings.
· Identifying weaknesses in historical accounts and arguments.
· Creating a simple, imaginative reconstruction of a past event using the evidence available to draw, model, dramatise, write or retell the story.
· Creating a structured response or narrative to answer a historical enquiry.
· Describing past events orally or in writing, recognising similarities and differences with today.
· Comparing the beliefs of different cultures, times and groups.


	Prior Vocabulary 
	king, monarchy, power, queen, ruler, war
	continuity, deduction, poverty, servant, working conditions, apprentice

	ancient, civilisation, chronological, afterlife, beliefs, trade

	New Vocabulary (Secure Six) 
	continuity, deduction, poverty, servant, working conditions, apprentice

	ancient, civilisation, chronological, afterlife, beliefs, trade

	creation, currency, decline, gods/goddesses, ritual, settlement


	Impact Indicators (Can answer using key vocabulary) 
	· Why did children need to work?
· What jobs did Tudor and Victorian children have?
· What were the working conditions of Tudor and Victorian children?
· How did Lord Shaftesbury change the lives of children?
· What diseases did past children suffer from? 

	· Where and when did ancient civilizations appear?
· Where is Egypt?
· Identify Ancient Egypt’s location and its key geographical features.
· Why was the River Nile was important to ancient Egyptians?
· What was the significance of the Rosetta Stone?
· Why were the gods and goddesses important to people in ancient Egypt.
· What was mummification and how does it link to Egyptian beliefs about the afterlife?
· What was important to people in Ancient Egypt? 

	· Sequence the key periods of the Ancient Maya civilisation.
· Identify periods that were happening in Britain at the same time.
· What challenges did the Ancient Maya face settling in rainforests?
· What were the Ancient Maya’s beliefs? 
· What were the features of the Ancient Maya cities?
· What are the possible reasons for the decline of the Maya civilisation? 
· How important are archaeologists, archivists and historians in constructing our understanding of the past?


	Recommended Texts
	· Street Child by Berlie Doherty
· Hetty Feather by Jacqueline Wilson
· Live Like A Tudor by Claire Saunders & Mia Underwood
· Victorians (Eyewitness) by Ann Kramer
· The Secret Diary of Jane Pinny, Victorian House Maid by Jamie Littler & Philip Ardagh

	· A Mummy Ate My Homework by Thiago de Moraes
· The Ancient Egypt Sleepover by Stephen Davies
· Secrets of a Sun King by Emma Carroll
· What Would You Be in Ancient Egypt? By David Owen & Steph Marshall
· What It Was Like to be an Ancient Egyptian by David Long & Stefano Tambellini
· Marcy and the Riddle of the Sphinx by Joe Todd Stanton (Graphic novel)
	· Oh Maya Gods! By Maz Evans
· What it was like to be an Ancient Maya by David Long & Stefano Tambellini
· Daily Life in the Maya Civilization by Nick Hunter
· The History Detective Investigates: Mayan Civilization by Clare Hibbert
· History in Infographics: The Maya





	YEAR 3/4 CYCLE B 

	Term and Focus
	Y3/4 (A): British history 1: Would you prefer to have lived in the Stone, Bronze or Iron Age?
	Y3/4 (A): British history 2: Why did the Romans invade and settle in Britain? 
	Y3/4 (A): British history 3: What changed in Britain after the Anglo-Saxon invasion?

	Key Question/s- 
	Would you have preferred to have lived in the Stone, Bronze or Iron Age?
	Why did the Romans invade and settle in Britain?
	What changed in Britain after the Anglo-Saxon invasion?

	Substantive Knowledge- 

	· To know that history is divided into periods of history e.g., ancient times, middle ages and modern.
· To know that BC means ‘before Christ’ and is the term used to date the years before Jesus was born
· To know that Anno Domini (AD) is Latin for ‘in the Year of the Lord,’ and is the term used to date the years after Jesus was born.
· To know that prehistory is the period of time before written methods and stretches until the Roman invasion in AD43.
· To know that prehistory is divided into the Paleolithic, Mesolithic, Neolithic, Bronze Age and Iron  Age periods.
· To know that the Stone Age, Bronze Age and Iron Age periods are named after the materials that were commonly used to make tools.
· To know that change can be brought about by advancements in transport and travel.
· To know that change can be brought about by advancements in materials.
· To know that change can be brought about by advancements in trade.
· To know that significant archaeological findings are those which change how we see the past.
· To know that archaeological evidence can be used to find out about the past.
· To know that we can make inferences and deductions using images from the past.
· To know that archaeological evidence has limitations: it does not give all the answers or tell us about the emotions of people from the past.
· To know that assumptions made by historians can change in the light of new evidence.
· To understand the development of groups, kingdom and monarchy in Britain.
· To understand that there are varied reasons for coming to Britain.
· To know that  settlement created tensions and problems.
· To understand the impact of settlers on the existing population.
· To understand the earliest settlements in Britain.
· To know that settlements changed over time.
· To understand how invaders and settlers influence the culture of the existing population.
· To understand that society was organised in different ways in different cultures and times and consisted of different groups with different roles and lifestyles.
· To know that communities traded with each other and over the English Channel in the Prehistoric Period.
· To understand that trade began as the exchange of goods.
· To understand that trade routes existed between Britain in the Roman, Anglo-Saxon and Viking times. To understand that trade develops in different times and ways in different civilisations.
· To understand that the traders were the rich members of society.

	· To know that history is divided into periods of history e.g. ancient times, middle ages and modern.
· To know that BC means ‘before Christ’ and is the term used to date the years before Jesus was born.’
· To know that AD is Latin for ‘in the Year of the Lord,’ and is the term used to date the years after Jesus was born
· To know that prehistory is the period of time before written methods and stretches until the Roman invasion in AD43.
· To know that change can be brought about by advancements in materials.
· To know that the actions of people can be the cause of change (eg. Lord Shaftesbury).
· To know that ‘historically significant’ events are those which changed many people’s lives and had an impact for many years to come.
· To know that archaeological evidence can be used to find out about the past.
· To know that we can make inferences and deductions using images from the past.
· To understand the expansion of empires and how they were controlled across a large empire.
· To understand that societal hierarchies and structures existed including aristocracy and peasantry.
· To understand some reasons why empires fall/collapse.
· To know that there were different reasons for invading Britain.
· To understand that there are varied reasons for coming to Britain.
· To know that settlement created tensions and problems.
· To understand the impact of settlers on the existing population.
· To understand the earliest settlements in Britain.
· To understand how invaders and settlers influence the culture of the existing population.
· To understand that society was organised in different ways in different cultures and times and consisted of different groups with different roles and lifestyles.
· To know that communities traded with each other and over the English Channel in the Prehistoric Period.
· To understand that trade began as the exchange of goods.
· To understand that the Roman invasion led to a great increase in British trade with the outside world.
· To understand that trade develops in different times and ways in different civilisations.
· To understand that the traders were the rich members of society.
· To understand that there are different beliefs in different cultures, times and groups.
· To know about paganism and the introduction of Christianity in Britain.
· To be able to identify achievements and inventions that still influence our lives today from Roman times.

	· To know that significant archaeological findings are those which change how we see the past.
· To know that ‘historically significant’ events are those which changed many people’s lives and had an impact for many years to come.
 
· To know that we can make inferences and deductions using images from the past.
· To understand the development of groups, kingdom and monarchy in Britain.
· To know who became the first ruler of the whole of England.
· To understand that societal hierarchies and structures existed including aristocracy and peasantry.
· To know that there were different reasons for invading Britain.
· To understand that there are varied reasons for coming to Britain.
· To know that there are different reasons for migration.
· To know that settlement created tensions and problems.
· To understand the impact of settlers on the existing population.
· To understand the earliest settlements in Britain.
· To know that settlements changed over time.
· To understand how invaders and settlers influence the culture of the existing population.
· To understand that society was organised in different ways in different cultures and times and consisted of different groups with different roles and lifestyles.
· To know that communities traded with each other and over the English Channel in the Prehistoric Period.
· To understand that there are different beliefs in different cultures, times and groups.
· To know about paganism and and the introduction of Christianity in Britain.
· To know how Christianity spread.
To compare the beliefs in different cultures, times and groups.
· To know the legacy and contribution of the Anglo-Saxons and Vikings to life today in Britain.


	Disciplinary Knowledge- 

	· Sequencing events on a timeline, referring to times studied in KS1 to see where these fit in.
· Understanding that history is divided into periods of history e.g. Stone Age, Neolithic period.
· Using dates to work out the interval between periods of time and the duration of historical events or periods.
· Using BC/AD/century.
· Beginning to develop a chronologically secure knowledge of local, British and world history across the periods studied.
· Placing the time studied on a timeline.
· Using dates and terms related to the unit and passing of time e.g. millennium, continuity and ancient.
· Noticing connections over a period of time.
· Identifying reasons for change and reasons for continuities.
· Identifying what the situation was like before the change occurred.
· Comparing different periods of history and identifying changes and continuity.
· Describing the changes and continuity between different periods of history.
· Identifying the links between different societies.
· Identifying reasons for historical events, situations and changes.
· Identifying similarities and differences between periods of history.
· Explaining similarities and differences between daily lives of people in the past and today.
· Identifying similarities and differences between social, cultural, religious and ethnic diversity in Britain and the wider world.
· Using a range of sources to find out about a period.
· Using evidence to build up a picture of a past event.
· Observing the small details when using artefacts and pictures.
· Exploring different representations from the period e.g. archaeological evidence, museum evidence, cartoons and books.
· Evaluating the usefulness of different sources.
· Understanding how historical enquiry questions are structured.
· Asking questions about the main features of everyday life in periods studied, e.g. how did people live.
· Creating questions for different types of historical enquiry.
· Using a range of sources to construct knowledge of the past.
· Extracting the appropriate information from a historical source.
· Identifying primary and secondary sources.
· Interpreting evidence in different ways.
· Understanding  and making deductions from documentary as well as concrete evidence e.g. pictures and artefacts.
· Making links and connections across a period of time, cultures or groups.
· Asking the question “How do we know?”
· Reaching conclusions that are substantiated by historical evidence.
· Constructing answers using evidence to substantiate findings.
· Identifying weaknesses in historical accounts and arguments.
· Creating a structured response or narrative to answer a historical enquiry.
· Describing past events orally or in writing, recognising similarities and differences with today.

	· Understanding that history is divided into periods of history e.g. ancient times, middle ages and modern.
· Using dates to work out the interval between periods of time and the duration of historical events or periods. 
· Using BC/AD/Century.
· Beginning to develop a chronologically secure knowledge of local, British and world history across the periods studied.
· Placing the time studied on a timeline. 
· Using dates and terms related to the unit and passing of time e.g. millennium, continuity and ancient. 
· Noticing connections over a period of time. 
· Making a simple individual timeline. 
· Identifying what the situation was like before the change occurred. 
· Comparing different periods of history and identifying changes and continuity. 
· Describing the changes and continuity between different periods of history. 
· Identifying the links between different societies. 
· Identifying the consequences of events and the actions of people.
· Identifying reasons for historical events, situations and changes. 
· Identifying similarities and differences between periods of history. 
· Explaining similarities and differences between daily lives of people in the past and today. 
· Identifying similarities and differences between social, cultural, religious and ethnic diversity in Britain and the wider world. 
· Recalling some important people and events. 
· Identifying who is important in historical sources and accounts. 
· Using a range of sources to find out about a period. 
· Using evidence to build up a picture of a past event. 
· Observing the small details when using artefacts and pictures. 
· Identifying the differences between different sources and giving reasons for the ways in which the past is represented. 
· Exploring different representations from the period e.g. archaeological evidence, museum evidence, cartoons and books.
· Evaluating the usefulness of different sources. 
· Asking questions about the main features of everyday life in periods studied, e.g. how did people live. 
· Asking questions about the bias of historical evidence. 
· Using a range of sources to construct knowledge of the past.
· Defining the terms ‘source’ and ‘evidence’.
· Extracting the appropriate information from a historical source. 
· Selecting and recording relevant information from a range of sources to answer a question.
· Identifying primary and secondary sources. 
· Identifying the bias of a source.
· Understanding and making deductions from documentary as well as concrete evidence e.g. pictures and artefacts.
· Making links and connections across a period of time, cultures or groups.
· Asking the question “How do we know?” 
· Reaching conclusions that are substantiated by historical evidence. 
· Communicating knowledge and understanding through discussion, debates, drama, art and writing. 
· Constructing answers using evidence to substantiate findings.
· Identifying weaknesses in historical accounts and arguments. 
· Creating a structured response or narrative to answer a historical enquiry. 
 

	· Sequencing events on a timeline, referring to times studied in KS1 to see where these fit in.
· Understanding that history is divided into periods of history e.g. ancient times, middle ages and modern.
· Using dates to work out the interval between periods of time and the duration of historical events or periods. 
· Using BC/AD/Century.
· Beginning to develop a chronologically secure knowledge of local, British and world history across the periods studied.  
· Placing the time studied on a timeline. 
· Using dates and terms related to the unit and passing of time e.g. millennium, continuity and ancient.
· Noticing connections over a period of time.
· Making a simple individual timeline.
· Identifying reasons for change and reasons for continuities.
· Identifying what the situation was like before the change occurred.
· Comparing different periods of history and identifying changes and continuity.
· Describing the changes and continuity between different periods of history.
· Identifying the links between different societies.
· Identifying the consequences of events and the actions of people.
· Identifying reasons for historical events, situations and changes.
· Recalling some important people and events.
· Identifying who is important in historical sources and accounts.
· Using a range of sources to find out about a period.
· Using evidence to build up a picture of a past event.
· Observing the small details when using artefacts and pictures. 
· Identifying and giving reasons for different ways in which the past is represented.
· Exploring different representations from the period e.g. archaeological evidence, museum evidence, cartoons and books.
· Evaluating the usefulness of different sources.
· Understanding how historical enquiry questions are structured.
· Creating historically-valid questions across a range of time periods, cultures and groups of people.
· Asking questions about the main features of everyday life in periods studied, e.g. how did people live.
· Asking questions about the bias of historical evidence.
· Using a range of sources to construct knowledge of the past.
· Extracting the appropriate information from a historical source.
· Identifying primary and secondary sources.
· Identifying the bias of a source.
· Comparing and contrasting different historical sources.
· Understanding that there are different ways to interpret evidence. 
· Understanding and making deductions from documentary as well as concrete evidence e.g. pictures and artefacts.
· Making links and connections across a period of time, cultures or groups.
· Asking the question “How do we know?

	Prior Vocabulary 
	creation, currency, decline, gods/goddesses, ritual, settlement
	settlement, trade, hunter-gatherers, prehistory, BC- Before Christ, AD (Anno Domini)- Latin for in the year of our lord.
	Romans, empire, invasion, inference, secondary source, Celts

	New Vocabulary (Secure Six) 
	settlement, trade, hunter-gatherers, prehistory, BC- Before Christ, AD (Anno Domini)- Latin for in the year of our lord. 
	Romans, empire, invasion, inference, secondary source, Celts
	monastery, missionary, kingdom, convert, claimant, Anglo-Saxons

	Impact Indicators (Can answer using key vocabulary) 
	· What is prehistory?
· Accurately place AD and BC on a timeline.
· What can you learn from artefacts from Amesbury Archer?
· Why was bronze better than stone and how did it change farming? 
· How did trade increase in the Iron Age and why were coins needed? 
· Identify changes and continuities between the Neolithic and Iron Age periods.
· Which period would you prefer to have lived in? Why?

	· Explain what was important to people in Ancient Rome.
· What do the words ’empire’, ‘invasion’ and ‘settlement’ mean? 
· Why did the Romans invade Britain? Give more than one idea. 
· How did the Celts respond to the Roman invasion? 
· Why did the Roman army’s structure, discipline and equipment make it so successful?
· How did the Romans change Britain? 

	· How did Britons feel when the Romans left Britain?
· Why did the Anglo-Saxons invade Britain?
· What are the features of Anglo-Saxon settlements?
· Can you identify changes and continuities in settlements from prehistoric Britain?
· How did Anglo-Saxon beliefs change?
· How did missionaries spread Christianity?
· What qualities were needed to be a monarch in 1066?


	Recommended Texts
	· Stone Age Boy by Satoshi Kitamura
· The History Detective Investigates: Stone Age to Iron Age by Clare Hibbert
· The Stolen Spear by Davide Ortu & Saviour Pirotta
· The Great Cave by Terry Deary
· The Boy with the Bronze Axe by Kathleen Fidler



	· Roman Boy by Tony Bradman
·  Empire’s End – A Roman Story by Leila Rasheed
· What It Was Like to be an Ancient Roman by David Long & Stefano Tambellini
Roman Soldiers
· Tegen Evans & Tom Froese
Romans on the Rampage by Jeremy Strong
· Queen of Darkness by Tony Bradman


	· Anglo-Saxon Boy by Tony Bradman
· Monster Slayer by Brian Patten & Chris Riddell
· Saxon Tales: The Lord who Lost his Head by Terry Deary
· Men, Women and Children in Anglo-Saxon Times by Jane Bingham
· The History Detective Investigates: Anglo-Saxons by Neil Tonge












	YEAR 5/6 CYCLE A 

	Term and Focus
	Autumn: Y5/6 (A): British history 4: Were the Vikings raiders, traders or something else?
	Spring: What was life like in Tudor England? 
	Summer: What was the impact of World War 2 on the people of Britain?

	Key Question/s- 
	Were the Vikings raiders, traders or something else?
	What was life like in Tudor England?
	What was the impact of World War 2 on the people of Britain?

	Substantive Knowledge- 
	· To understand that historical periods have characteristics that distinguish them.
· To understand how to represent a scale on a timeline.
· To understand how to create their own timeline selecting significant events.
· To know that change can be brought about by conflict.
· To know that we must consider a source’s audience, purpose, creator and accuracy to determine if it is a reliable source.
· To understand that different empires have different reasons for their expansion.
· To understand that there are changes in the nature of society.
· To know that there are different reasons for the decline of different empires.
· To understand there are increasingly complex reasons for migrants coming to Britain.
· To understand that migrants come from different parts of the world.
· To know about the diverse experiences of the different groups coming to Britain over time.
· To be aware of the different beliefs that different cultures, times and groups hold.
· To be aware of how different societies practise and demonstrate their beliefs. To be able to identify the impact of beliefs on society.
· To understand the changes and reasons for the organisation of society in Britain.
· To know that trade routes from Britain expanded across the world.
· To understand that the expansion of trade routes increased the variety of goods available.
· To understand that the methods of trading developed from in person to boats, trains and planes.
· To understand the development of global trade. To understand that trading ships and centres (e.g. York) were a reason for the Vikings raiding Britain.
· To understand that people in the past were as inventive and sophisticated in thinking as people today.
· To understand the impact of war on local communities.
· To know some of the impacts of war on daily lives.
· To be able to identify the achievements of civilisations and explain why these achievements were so important.

	· To know relevant dates and relevant terms for the period and period labels e.g. Stone Age, Bronze Age, Iron Age, Romans, Anglo-Saxons, Vikings, Romans, Tudors, Greeks, Maya and Victorians.
· To understand that historical periods have characteristics that distinguish them.
· To understand how to work out durations of periods and events.
· To understand that inventories are useful sources of evidence to find out about people from the past.
· To know that the most reliable sources are primary sources which were created for official purposes.
· To know that we must consider a source’s audience, purpose, creator and accuracy to determine if it is a reliable source.
· To understand that there are different interpretations of historical figures and events.
· To understand how the monarchy exercised absolute power.
· To understand there are increasingly complex reasons for migrants coming to Britain.
· To be aware of the different beliefs that different cultures, times and groups hold.
· To understand the changing nature of religion in Britain and its impact.
· To be aware of how different societies practise and demonstrate their beliefs.
· To be able to identify the impact of beliefs on society.
· To understand the changes and reasons for the organisation of society in Britain.
· To understand how society is organised in different cultures, times and groups.
· To know that trade routes from Britain expanded across the world .
· To understand there was a race to discover new countries and that this resulted in new items to be traded in (e.g. silk, spices and precious metals.
· To understand that people in the past were as inventive and sophisticated in thinking as people today.

	· To understand that historical periods have characteristics that distinguish them.
· To understand how to work out durations of periods and events.
· To understand how to represent a scale on a timeline.
· To understand how to create their own timeline selecting significant events.
· To know that change can be brought about by conflict.
· To know that members of society standing up for their rights can be the cause of change.
· To know that we must consider a source’s audience, purpose, creator and accuracy to determine if it is a reliable source.
· To understand that there are different interpretations of historical figures and events.
· To understand the process of democracy and parliament in Britain.
· To understand that there are changes in the nature of society.
· To know that there are different reasons for the decline of different empires.
· To understand there are increasingly complex reasons for migrants coming to Britain.
· To understand that migrants come from different parts of the world.
· To know about the diverse experiences of the different groups who came to Britain over time.
· To understand the changes and reasons for the organisation of society in Britain.
· To understand how society is organised in different cultures, times and groups.
· To understand the changing role of women and men in Britain.
· To understand that people in the past were as inventive and sophisticated in thinking as people today.
· To know that new and sophisticated technologies allowed cities to develop.
· To understand the impact of war on local communities.
· To know some of the impacts of war on daily lives.


	Disciplinary Knowledge- 

	· Putting dates in the correct century.
· Using the terms AD and BC in their work.
· Using relevant dates and relevant terms for the period and period labels e.g. Stone Age, Bronze Age, Iron Age.
· Developing a chronologically secure understanding of British, local and world history across the periods studied.
· Placing the time, period of history and context on a timeline.
· Relating current study on timeline to other periods of history studied.
· Making links between events and changes within and across different time periods / societies.
· Describing similarities and differences between social, cultural, religious and ethnic diversity in Britain and the wider world.
· Comparing significant people and events across different time periods.
· Recognising primary and secondary sources.
· Using a range of sources to find out about a particular aspect of the past.
· Identifying bias in a source and identifying the value of the sources to historical enquiry and the limitations of sources.
· Suggesting explanations for different versions of events.
· Identifying how conclusions have been arrived at by linking sources.
· Understanding that different evidence creates different conclusions.
· Planning a historical enquiry.
· Suggesting the evidence needed to carry out the enquiry.
· Creating a hypothesis to base an enquiry on.
· Asking questions about the interpretations, viewpoints and perspectives held by others.
· Using different sources to make and substantiate historical claims.
· Recognising ‘gaps’ in evidence.
· Identifying how sources with different perspectives can be used in a historical enquiry.
· Using a range of different historical evidence to dispute the ideas, claims or perspectives of others.
· Interpreting evidence in different ways using evidence to substantiate statements.
· Making increasingly complex interpretations using more than one source of evidence.
· Challenging existing interpretations of the past using interpretations of evidence.
· Making connections, drawing contrasts and analysing within a period and across time.
· Reaching conclusions which are increasingly complex and substantiated by a range of sources.
· Evaluating conclusions and identifying ways to improve conclusions.
· Communicating knowledge and understanding in an increasingly diverse number of ways, including discussion, debates, drama, art, writing, blog posts and podcasts.
· Using historical evidence to create an imaginative reconstruction exploring the feelings of people from the time.
· Constructing structured and organised accounts using historical terms and relevant historical information from a range of sources.
· Using evidence to support and illustrate claims.

	· Sequencing events on a timeline, comparing where it fits in with times studied in previous year groups.
· Putting dates in the correct century.
· Using the terms AD and BC in their work.
· Developing a chronologically secure understanding of British, local and world history across the periods studied.
· Placing the time, period of history and context on a timeline.
· Relating current study on timeline to other periods of history studied.
· Comparing and making connections between different contexts in the past.
· Making links between events and changes within and across different time periods / societies.
· Identifying the reasons for changes and continuity.
· Describing the links between main events, similarities and changes within and across different periods/studied.
· Describing the links between different societies.
· Explaining the reasons for changes and continuity using the vocabulary and terms of the period as well.
· Analysing and presenting the reasons for changes and continuity.
· Starting to analyse and explain the reasons for, and results of, historical events, situations and change.
· Describing similarities and differences between social, cultural, religious and ethnic diversity in Britain and the wider world.
· Making links with different time periods studied.
· Describing change throughout time.
· Identifying significant people and events across different time periods.
·  Recognising primary and secondary sources.
· Using a range of sources to find out about a particular aspect of the past.
· Identifying bias in a source and identifying the value of the sources to historical enquiry and the limitations of sources.
· Evaluating the usefulness of historical sources.
· Developing strategies for checking the accuracy of evidence.
· Asking historical questions of increasing difficulty e.g. who governed, how and with what results?
· Creating a hypothesis to base an enquiry on.
· Using different sources to make and substantiate historical claims.
· Developing an awareness of the variety of historical evidence in different periods of time.
· Distinguishing between fact and opinion.
· Recognising ‘gaps’ in evidence.
· Identifying how sources with different perspectives can be used in a historical enquiry.
· Considering a range of factors when discussing the reliability of sources, e.g. audience, purpose, accuracy, the creators of the source.
· Making connections, drawing contrasts and analysing within a period and across time.
· Communicating knowledge and understanding in an increasingly diverse number of ways, including discussion, debates, drama, art, writing, blog posts and podcasts.
·  Using historical evidence to create an imaginative reconstruction exploring the feelings of people from the time.
· Constructing structured and organised accounts using historical terms and relevant historical information from a range of sources.

	· Sequencing events on a timeline and identifying where it fits in with previously studied time periods.
· Developing a chronologically secure understanding of British, local and world history across the periods studied.
· Placing the time, period of history and context on a timeline.
· Comparing and making connections between different contexts in the past.
· Making links between events and changes within and across different time periods/societies.
· Identifying the reasons for changes and continuity.
· Describing the links between main events, similarities and changes within and across different periods studied.
· Explaining the reasons for changes and continuity using the vocabulary and terms of the period as well.
 
· Analysing and presenting the reasons for changes and continuity.
· Giving reasons for historical events, the results of historical events, situations and changes.
· Starting to analyse and explain the reasons for and the results of historical events, situations and change.
· Describing similarities and differences between social, cultural, religious and ethnic diversity in Britain and the wider world.
· Making links with different time periods studied.
· Describing change throughout time.
· Identifying significant people and events across different time periods.
· Comparing significant people and events across different time periods.
· Explain the significance of events, people and developments.
· Recognising primary and secondary sources.
· Using a range of sources to find out about a particular aspect of the past.
· Identifying bias in a source and identifying the value of the sources to historical enquiry and the limitations of sources.
·  Comparing accounts of events from different sources.
· Suggesting explanations for different versions of events.
· Evaluating the usefulness of historical sources.
· Identifying how conclusions have been arrived at by linking sources.
· Developing strategies for checking the accuracy of evidence.
· Addressing and devising historically valid questions.
· Understanding that different evidence creates different conclusions.
· Suggesting the evidence needed to carry out the enquiry.
· Identifying methods to use to carry out the research.
· Asking historical questions of increasing difficulty e.g. who governed, how and with what results?
· Creating a hypothesis to base an enquiry on.
· Asking questions about the interpretations, viewpoints and perspectives held by others.
· Using different sources to make and substantiate historical claims.
· Developing an awareness of the variety of historical evidence in different periods of time.
· Recognising ‘gaps’ in evidence.
· Identifying how sources with different perspectives can be used in a historical enquiry.
· Using a range of different historical evidence to dispute the ideas, claims or perspectives of others.
· Considering a range of factors when discussing the reliability of sources, e.g. audience, purpose, accuracy, the creators of the source.
· Interpreting evidence in different ways using evidence to substantiate statements.
· Making  increasingly complex interpretations using more than one source of evidence.
· Making connections, drawing contrasts and analysing within a period and across time.
· Reaching conclusions which are increasingly complex and substantiated by a range of sources.
· Evaluating conclusions and identifying ways to improve conclusions.
· Communicating knowledge and understanding in an increasingly diverse number of ways, including discussion, debates, drama, art, writing, blog posts and podcasts.
· Showing written and oral evidence of continuity and change as well as indicting simple causation.
· Using historical evidence to create an imaginative reconstruction exploring the feelings of people from the time.
· Constructing structured and organised accounts using historical terms and relevant historical information from a range of sources.
· Constructing explanations for past events using cause and effect.
· Using evidence to support and illustrate claims.
· Constructing structured and organised accounts using historical terms and relevant historical information from a range of sources.
· Constructing explanations for past events using cause and effect.
· Using evidence to support and illustrate claims.


	Prior Vocabulary 
	monastery, missionary, kingdom, convert, claimant, Anglo-Saxons
	exchange, trade route, saga, stereotype, Jorvik, Viking
	propaganda, bias, perspective, reliable (reliability), state, monarch

	New Vocabulary (Secure Six) 
	exchange, trade route, saga, stereotype, Jorvik, Viking
	propaganda, bias, perspective, reliable (reliability), state, monarch
	The Blitz, evacuee, Battle of Britain, air raid, conflict, alliance

	Impact Indicators (Can answer using key vocabulary) 
	· Where did the Vikings come from?
·  Why did the Vikings invade Britain?
· Name some Viking trade routes.
· Why were trade routes important to the Vikings?
· Give some differences between Viking sagas.
· Can you evaluate the impact of Viking achievements?

	· What can you learn about Henry VIII from sources? 
· Can you use secondary sources to make deductions about Henry VIII’s wives and choose evidence to support your deduction?
· What was the role of absolute power in the Tudor period?
· Why are royal progresses considered propaganda?
· What makes a primary source reliable?/ unreliable? 
· How are inventories useful to historians to interpret Tudor life? 
	· What were the causes of WWII? 
· What were the different phases in the Battle of Britain?
· What deductions can you make about  the Blitz from photographs?
· How do you think children felt when they were evacuated?
· Evaluate the accuracy, reliability and usefulness of sources.
· What impact did WWII had on women’s and African-Caribbean migrant lives?


	Recommended Texts
	· The Vicious Vikings by Terry Deary
· What It Was Like to be a Viking by David Long & Stefano Tambellini
· She Wolf by Dan Smith
· Riddle of the Runes by David Wyatt & Janina Ramirez

	· Treason, Berlie Doherty
· Diver’s Daughter, Patrice Lawrence
· Live Like A Tudor, Claire Saunders & Mia Underwood
· Eyewitness: Tudor
	· The Valley of Lost Secrets, Lesley Parr
· Letters from the Lighthouse, Emma Carroll
· Goodnight Mister Tom, Michelle Magorian
· Woeful Second World War, Terry Deary
· Tales of World War II: Amazing True Stories from the War that Shook the World, Hattie Hearn & Margarida Esteves & Neon Squid




	YEAR 5/6 CYCLE B

	Term and Focus
	Autumn: What can the census tell us about local areas? (Local History)
	Spring: What is the legacy of the ancient Greek civilisation?
	Summer: Unheard histories: Who should go on the £10 banknote?

	Key Question/s- 
	What can the census tell us about local areas?
	What is the legacy of the ancient Greek civilisation?
	Unheard histories: Who should go on the £10 banknote?

	Substantive Knowledge- 
	· To know that change can be traced using the census.
· To know that members of society standing up for their rights can be the cause of change.
· To know that a census is carried out every ten years and is an official survey which records every person living in a household on a specific date.
· To understand the types of information that can be extracted from the census.
· To understand some of the key terms on the census, for example, scholar, ditto, occupation and marital status.
· To understand how to compare different census extracts by analysing the entries in individual columns.
· To know that the most reliable sources are primary sources which were created for official purposes.
· To understand the changes and reasons for the organisation of society in Britain.
· To be able to compare development and role of education in societies.
· To understand the changing role of women and men in Britain.
 

	· To understand the term “century” and how dating by centuries works. (e.g. the 1500s are known as the 16th century)
· To know relevant dates and relevant terms for the period and period labels e.g.Stone Age, Bronze Age, Iron Age, Romans, Anglo-Saxons, Vikings, Romans, Tudors, Greeks, Maya and Victorians.
· To understand that historical periods have characteristics that distinguish them.
· To understand how to work out durations of periods and events.
· To understand how to represent a scale on a timeline.
· To know that members of society standing up for their rights can be the cause of change.
· To know that we must consider a source’s audience, purpose,  creator and accuracy to determine if it is a reliable source.
· To understand that there are different interpretations of historical figures and events.
· To understand the process of democracy and parliament in Britain.
· To understand that different empires have different reasons for their expansion.
· To understand that there are changes in the nature of society.
· To know that there are different reasons for the decline of different empires.
· To be aware of the different beliefs that different cultures, times and groups hold.
· To be aware of how different societies practise and demonstrate their beliefs.
· To be able to identify the impact of beliefs on society.
· To understand how society is organised in different cultures, times and groups.
· To be able to compare development and role of education in societies.
· To be able to compare education in different cultures, times and groups.
· To understand that there are differences between early and later civilisations.
· To understand there was a race to discover new countries and that this resulted in new items to be traded in (e.g. silk, spices and precious metals.
· To understand that people in the past were as inventive and sophisticated in thinking as people today.
· To know that new and sophisticated technologies were advanced which allowed cities to develop.
· To be able to identify the achievements of civilisations and explain why these achievements were so important.
· To be able to compare the achievements of different civilisations and groups.

	· To know that members of society standing up for their rights can be the cause of change.
· To know how historians select criteria for significance and that this changes.
· To understand that there are different interpretations of historical figures and events.
· To understand how the monarchy exercised absolute power.
· To understand the process of democracy and parliament in Britain.
· To understand that there are changes in the nature of society.
· To be aware of the different beliefs that different cultures, times and groups hold.
· To identify the impact of beliefs on society.
· To understand the changes and reasons for the organisation of society in Britain.
· To understand how society is organised in different cultures, times and groups.
· To compare the development and role of education in societies.
· To understand the changing role of women and men in Britain.
· To understand that people in the past were as inventive and sophisticated in thinking as people today.
· To identify the achievements of civilisations and explain their importance.


	Disciplinary Knowledge- 

	· Sequencing events on a timeline, comparing where it fits in with times studied in previous year groups.
· Using relevant dates and relevant terms for the period and period labels e.g. Stone Age, Bronze Age, Iron Age.
· Relating current study on timeline to other periods of history studied.
· Comparing and making connections between different contexts in the past.
· Describing change throughout time.
· Identifying the reasons for changes and continuity.
· Explaining the reasons for changes and continuity using the vocabulary and terms of the period as well.
· Recognising primary and secondary sources.
· Using a range of sources to find out about a particular aspect of the past.
· Evaluating the usefulness of historical sources.
· Identifying how conclusions have been arrived at by linking sources.
· Addressing and devising historically valid questions.
· Planning a historical enquiry.
· Suggesting the evidence needed to carry out the enquiry.
· Identifying methods to use to carry out the research.
· Developing an awareness of the variety of historical evidence in different periods of time.
· Recognising ‘gaps’ in evidence.
· Considering a range of factors when discussing the reliability of sources, e.g. audience, purpose, accuracy, the creators of the source.
· Interpreting evidence in different ways using evidence to substantiate statements.
· Making increasingly complex interpretations using more than one source of evidence.
· Making connections, drawing contrasts and analysing within a period and across time.
· Beginning to interpret simple statistical sources.
· Reaching conclusions which are increasingly complex and substantiated by a range of sources.
· Communicating knowledge and understanding in an increasingly diverse number of ways, including discussion, debates, drama, art, writing, blog posts and podcasts.
· Showing written and oral evidence of continuity and change as well as indicting simple causation.
· Using historical evidence to create an imaginative reconstruction exploring the feelings of people from the time.
· Constructing structured and organised accounts using historical terms and relevant historical information from a range of sources.
· Using evidence to support and illustrate claims.

	· Sequencing events on a timeline, comparing where they fit in with times studied in previous year groups.
· Using the terms AD and BC in their work.
· Using relevant dates and relevant terms for the period and period labels e.g. Stone Age, Bronze Age, Iron Age
· Developing a chronologically secure understanding of British, local and world history across the periods studied.
 
· Placing the time, period of history and context on a timeline.
· Relating current study on a timeline to other periods of history studied.
· Comparing and making connections between different contexts in the past.
· Making links between events and changes within and across different time periods/societies.
· Describing the links between main events, similarities and changes within and across different periods studied.
· Describing the links between different societies.
· Explaining the reasons for changes and continuity using the vocabulary and terms of the period as well.
· Analysing and presenting the reasons for changes and continuity.
· Giving reasons for historical events, the results of historical events, situations and changes.
· Starting to analyse and explain the reasons for, and results of historical events, situations and change.
· Describing similarities and differences between social, cultural, religious and ethnic diversity in Britain and the wider world.
· Making links with different time periods studied.
· Describing change throughout time.
· Identifying significant people and events across different time periods.
· Comparing significant people and events across different time periods.
· Explain the significance of events, people and developments.
· Recognising primary and secondary sources.
· Using a range of sources to find out about a particular aspect of the past.
· Describing how secondary sources are influenced by the beliefs, cultures and time of the author.
· Comparing accounts of events from different sources.
· Evaluating the usefulness of historical sources.
· Addressing and devising historically valid questions.
· Understanding that different evidence creates different conclusions.
· Evaluating the interpretations made by historians.
· Identifying methods to use to carry out the research.
· Asking questions about the interpretations, viewpoints and perspectives held by others.
· Using different sources to make and substantiate historical claims.
· Developing an awareness of the variety of historical evidence in different periods of time.
· Distinguishing between fact and opinion.
· Recognising ‘gaps’ in evidence.
· Identifying how sources with different perspectives can be used in a historical enquiry.
· Considering a range of factors when discussing the reliability of sources, e.g. audience, purpose, accuracy, the creators of the source.
· Making increasingly complex interpretations using more than one source of evidence.
· Constructing structured and organised accounts using historical terms and relevant historical information from a range of sources.
· Constructing explanations for past events using cause and effect.
· Using evidence to support and illustrate claims.

	· Comparing and making connections between different contexts in the past.
· Describing the links between main events, similarities and changes within and across different periods studied.
· Giving reasons for historical events, the results of historical events, situations and changes.
· Starting to analyse and explain the reasons for and results of historical events, situations and change.
· Describing similarities and differences between social, cultural, religious and ethnic diversity in Britain and the wider world.
· Making links with different time periods studied.
· Describing change throughout time.
· Identifying and comparing significant people and events across different time periods.
· Using a range of sources to find out about a particular aspect of the past.
· Explain the significance of events, people and developments.
· Comparing accounts of events from different sources.
· Evaluating the usefulness of historical sources.
· Addressing and devising historically valid questions.
· Planning a historical enquiry.
· Asking historical questions of increasing difficulty.
· Using different sources to make and substantiate historical claims.
· Developing an awareness of the variety of historical evidence in different periods of time.
· Recognising gaps in evidence.
· Identifying how sources with different perspectives can be used in a historical enquiry.
· Making increasingly complex interpretations using more than one source of evidence.
· Making connections, drawing contrasts and analysing within a period and across time.
· Reaching conclusions which are increasingly complex and substantiated by a range of sources.
· Communicating knowledge and understanding in an increasingly diverse number of ways, including discussion, debates, drama, art, writing, blog posts and podcasts.
· Showing written and oral evidence of continuity and change as well as indicating simple causation.
· Using historical evidence to create an imaginative reconstruction exploring the feelings of people from the time.
· Constructing structured and organised accounts using historical terms and relevant historical information from a range of sources.
· Using evidence to support and illustrate claims.


	Prior Vocabulary 
	The Blitz, evacuee, Battle of Britain, air raid, conflict, alliance
	decade, historical enquiry, occupation, Victorian census, suffrage

	citizen, democracy, city-state, philosophy, Athens, Sparta


	New Vocabulary (Secure Six) 
	decade, historical enquiry, occupation, Victorian census, suffrage

	citizen, democracy, city-state, philosophy, Athens, Sparta

	alliance, politics, legacy, historically significant, banknote, society

	Impact Indicators (Can answer using key vocabulary) 
	· What type of information does the census gives about people?
· What were the working conditions of a Victorian working child? How might they have felt? What might they have thought?  thoughts and feelings of a Victorian working child.
· Describe the changes between periods of time using the census.
· What were the changes in the 1921 census?
· What have you learnt about the local area? 

	· Describe some of the features of Ancient Greece.
· What were the key periods in the ancient Greek civilisation?
· Make inferences about Greek gods.
· Tell me about a Greek God/ Goddess.
· How were Athens and Sparta different?
· How did Athenian democracy work?
· What is philosophy and what did the Ancient Greek philosophers achieve?
· What were the ancient Greeks’ legacies and their impact?

	· What are the features of a banknote?
· Can you make inferences about a historical figure using a banknote?
· Explain the achievements of a historical figure. 
· Can you describe the legacies of a historically significant person?
 


	Recommended Texts
	· The Little Match Girl Strikes Back by Emma Carroll & Lauren Child 
· Gaslight by Eloise Williams
· Rivet Boy by Barbara Henderson
· Live Like a Victorian by Claire Saunders & Wesley Robins
· The Fossil Hunter: How Mary Anning unearthed the truth about the dinosaurs by Kate Winter


	· Who Let the Gods Out? By Maz Evans
· Percy Jackson and the Lightning Thief by Rick Riordan
· British Museum: Ancient Greek Gods and Goddesses by Tegen Evans & Tom Froese
· The Greeks by Chaaya Prabhat & Jonny Marx
· Hercules by David O'Connell & Tom Vaughan

	· The Extraordinary Life of Mary Seacole by Naida Redgrave
· Elizabeth I for kids! by Carol Derbyshire
· King Alfred and the Ice Coffin by Chris Riddell & Kevin Crossley-Holland
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